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Dyslexic Students in the Foreign Language Classrooms 

 

Rationale 

The rationale for selecting this topic and designing a project around it receives inspiration 

and the impact from my personal experience instructing a student with dyslexia. Since there are 

no templates for teaching foreign language to students with dyslexia, a review of historical data 

and literature, collected for this Experiential Module project, offers verified information to 

define, disclose, and differentiate dyslexia through the experiences of students, teachers, and 

quasi-clinical professionals. The Appendices provide support materials, e.g., Q&A quick guide, 

which discusses the difficulty learners have in decoding and encoding, vocabulary and spelling. 

See (Appendix B), The teacher survey results (Appendix D), and additional developmental 

disability information, illustrate strategies and accommodations. Furthermore, this exploratory 

paper seeks to answer questions that world language teachers may want to inquire about: 

• What is dyslexia? 

• What impact does dyslexia have on world language learning? 

• What are learning mechanisms affected by dyslexia? 

• How can teachers support students with dyslexia in WL classes?  

Dyslexia Definitions and Impact on Foreign Language Learning 

Dyslexia cannot be defined by one or two symptoms; it is defined as a “language-based 

learning disability” by the International DYSLEXIA Association®.1The impact of dyslexia can 

be observed in the individual learner, resulting in problems with language learning: inability to 

 
 

1 https://dyslexiaida.org/fact-sheets/  

https://dyslexiaida.org/fact-sheets/
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decode, making reading difficult, including struggles with pronunciation, writing, and spelling. 

The cause has not been determined and the definition of dyslexia varies with areas of specialty. 

Many teachers would agree that speech sounds can be distorted for dyslexic individuals and 

hinder learning progress (Engage, 1992).2  However, a paradox does exist between symptoms 

and diagnoses, which could explain why definitions and descriptions vary. This review aims to 

compare-contrast the impact that dyslexia definitions have on perceptions and consider 

accommodations to help dyslexic students experience success in foreign language learning.  

Recognized for exceptional dyslexia research, receiving the Dr. Samuel Orton Award of 

the International Dyslexia Association, Dr. Kate Cain’s work focused on reading comprehension 

as a tell-tale symptom (See Appendix A). The author uses the Simple View of Reading3 to 

illustrate that dyslexic students may read words but have comprehension struggles. However, 

Frith (1999) suggests the paradoxes in the definition of dyslexia is explained by observing three 

levels of description: behavioral, cognitive, and biological. Each level offers a way to determine 

causes, all can be assessed through the “environment4,” a social and cultural context. 

In the social context, the use of terminology can impact society’s perception of learning 

difficulties. Teachers and researchers adopt specific terminology, too, which enters the public, 

where the role of environment shapes public perceptions about learning difficulties. Dr. Kormos 

favors the term “learning difference” (Kormos, 2016). My first experience teaching a student 

with dyslexia has given me cause to consider my own personal perception and how I interact 

with students with dyslexia. I agree with the author that adopting language that is inclusive of 

 
 

2 Refer to the Engage website “Background to dyslexia and learning difficulties” 
3 word recognition (decoding) and language comprehension  
4 Sociocultural 
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learning differences can help shape society’s perceptions of dyslexic learners and learning 

differences. 

Personal Teaching Experiences and Impact 

An account of my individual experiences cannot measure the teaching knowledge of 

more advanced career teachers. Firsthand experiences, though anecdotal or unscientific, can 

provide thought-provoking ideas and lasting reflections. Here, I offer my experiences learning-

by-doing in teaching Japanese as a foreign language to a dyslexic student (diagnosed as 

“severely dyslexic”) and assigned to the autism spectrum. The experiences recounted here have 

taught me that motivation is universal, authentic material is teachable to dyslexic learners, and 

dyslexic student learning styles are as dissimilar as their learning differences.  

Brady, my student’s alias, began Japanese language as part of a large cohort of learners of 

Bay St. Louis, Pass Christian, Di Iberville, East Biloxi, Mississippi, who were participating in 

my organization’s (Seedtime Multilingual, Inc.) summer language and culture workshop. Brady 

attended the East Biloxi Girls & Boys Club and never missed a Japanese class. At some point he 

acquired my business card. I received a call from his mother, saying that she was told to call me 

because “Brady said he loves his Japanese Language class.”  It is the type of call every teacher 

wants to receive. His mother then shared that Brady has learning disabilities. Why had I not 

noticed? Shouldn’t I have discerned? He had been discouraged and received an exemption from 

taking the core language class (Spanish). They were told by the school that Brady would not “be 

able to understand and keep up.”  That was over a year ago, and Brady continues studying 

Japanese language, as of this writing. 
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 Our most recent lesson taught me (and him) the value in being flexible. After more than three 

weeks’ temporary leave from his once-per-week language class, we resumed. Our last meeting 

parted with instructions for him to focus on new vocabulary and grammar structures for: 

demonstratives, locations, and likes/dislikes.  

With Brady, I sometimes ask his opinion, whether we should study differently. Brady 

recently voiced an interest in Anime. After back-and-forth discussions, we decided on the movie, 

Howl’s Moving Castle スダジオジブリ（Studio Ghibli) a famous publishing brand. I would 

not recommend selecting any animation without research into the genre. I purchased the movie 

version in Japanese language, with English subtitles. The YouTube version is only in English. I 

assigned Brady to listen and write in Romaji or Kana any words that he recognizes, not to be 

concerned about the correct spelling. My goal is to activate, or at minimum improve, phonemic 

awareness. 

I purchased the book from a Japanese Bookstore to introduce Brady to authentic written 

material in a subtle (unthreatening) way. I used Brady’s “voice” (his interests) as a guide, 

allowing him to give input and have control over his language learning experience. As an 

additional treat, we watched sections of the movie together, with start-and-stops on familiar 
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vocabulary; then, looked at the storyboard to see the original text, written in Japanese, by the 

author, Hayao Miyazaki. Brady was certainly drawn in by the movie but interested in Kana and 

drawings. He was so anxious to complete scheduled lessons that he gave complete attention to 

anxiously waiting to watch more of the movie and follow along in the book. When I loaned him 

the book, he was overjoyed and kept it over three weeks, until after he returned during summer 

break. 

Recently, our one-hour session moved slowly (painstakingly) through a review of 

previously learned vocabulary and tasks in sentence creation, using polite verbs ‘imasu/arimasu 

(います・あります). I observed his body language and changes in attitude toward the material. 

Interests seemed to fade. I stopped and asked if there was something else, he wanted to study, 

signaling that we could return to the current lesson later. He pulled out brochures, EPCOT Guide 

Maps. He explained that their family took a summer vacation to Disney World! He had brought 

back Japanese Language brochures. As I listened, I packed up my well-prepared lessons and 

asked if I could see one of the brochures. At this point, his posture changed I said, “let’s look at 

the brochure together,” and asked him to read the ワールード • ショーケース (World 

Showcase map) section of the brochure. All sites and features are written in Katakana, which he 

has learned. This became an exciting teaching and learning experience for both of us. We agreed 

to continue this task as a part of our next class. I plan to stay on task with lesson goals and 

assigned practice materials for the themed lessons. However, to accommodate his learning 

difference, I designed a Lesson Plan around the “Disney” activity. In scaffolding, I provided 

Brady with a Katakana puzzle and a handout to practice vocabulary for “location.”  I want him to 

logically deduce the relationship between the assigned practice material and reading and writing 

activities designed around the Disney EPCOT Guide Map brochure. 
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Accommodations 

A review of the literature reveals the difficulties dyslexic learners face as arguments 

biased toward excluding dyslexic learners from foreign language study. On the contrary, teacher 

and student perceptions show a preference for accommodations that will enhance the dyslexic 

learners’ experience and improve their access and opportunities for success in the foreign 

language classroom. Accommodation is made through understanding the learning mechanisms5. 

Dr. Missy Schraeder, Director of the DuBard School for Language Disorders of Hattiesburg, MS, 

collaborated with colleagues to explore the relationship between progress in articulation skills 

and parent-teacher perceptions of “resilience behaviors” 6 (Martin, Wright et al., 2016). 

Perceptions  

 In contrast, Crombie (2019) approaches the topic of perception by explaining reasons 

opposed to dyslexic students learning another language. Considering that dyslexic students have 

difficulty learning their L1, struggles with reading and writing, it could be a mistake to place 

additional hardship on the dyslexic student. From this, it could be concluded that introducing a 

foreign language may result in students’ loss of motivation for learning. Moreover, Cohen (1983) 

and Ganschow and Sparks (1993), as cited in Simon (2000), claim that dyslexic students tended 

to lack the ability to meet foreign language requirements for high school and college. 

However, according to Higurashi (2017), dyslexic students electing to attend four-year colleges 

are trending upward. “As of 2000, 70% of people with disabilities were enrolled in public and 

private universities” (Higurashi, 2017, p. 56). The admission rate indicates that people with 

 
 

5 Curriculum, strategies, and best practices 
6 Behaviors that show the ability to succeed in adapting to and overcoming challenges of dyslexia  
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disabilities are taking advantage of the affordances of technology and other accommodations that 

enhance learning experience. This would indicate that dyslexic students can pursue language 

courses successfully. 

Judith Kormos7 has written extensively about dyslexic students and foreign language 

learning. She suggests that it is important to consider the students’ views on foreign language 

learning and teaching techniques. Her qualitative study, which yielded 60,000 words of data from 

student interviews, reflects the importance of motivation techniques in teaching strategies. She 

asserts that there is an indirect link that transfers teacher attitude toward dyslexia to students’ 

learning effort:  

“Ignorance about learning disabilities also aggravates the situation of dyslexic 
students. Most people have vague ideas about the causes of dyslexia, and they 
often consider it a sign of low intelligence” (Ranaldi, 2003, cited in Kormos, 
2009, p. 4). 
 

Kormos and Smith (2012) argue also for remediation as an important intervention at 

young ages. The authors support the environmental argument, “such as exposure to print, 

attitudes to literacy in the family, and the effectiveness of reading” (p. 22). The lack of 

effectiveness in the inability to distinguish sounds at the word level supports the phonological 

deficit argument i.e., that phonology (word sounds) is at the root of reading difficulties. Oakhill 

(2019) argues that there is a causal link between sound recognition; and phonemic awareness 

supports the argument that degrees of dyslexia vary across language orthography.  

 

 
 

7 Department of Linguistics and English Language, Lancaster University, Lancaster, United 
Kingdom 
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Learning Mechanisms. 

Kormos and Smith (2012) explain the central learning mechanisms of students with 

dyslexia. A major mechanism is automaticity. Language learners benefit from the development of 

automaticity. Word recognition skills are an important ability and a source of persistent stress for 

dyslexic learners. Perfetti (2007), cited in Kormos (2017), suggests that the lack of reading 

comprehension is related to slow word recognition. 

To help our students, as teachers, we must understand the different reading processing 

mechanisms:   

“Orthographic processing (recognizing letters), phonological 
processing (phonological activation of word forms, converting letters to 
sounds, letter combinations to syllables), accessing the semantic and 
syntactic information related to the word, and finally morphological 
processing to understand words with suffixes and prefixes”  
(Kormos & Smith, 2012, p. 28). 
 

Processing 

Processing mechanisms can be used to inform teachers about dyslexia-friendly curricula 

and learning activities. For example, tasks that improve phonological short-term memory should 

be laden with visuals. Literacy should be the goal and reflected in each curricular theme. 

Research has proven the strong influence that speech and writing systems have on learning 

capacity, these are orthographic differences (a cultural aspect of language). 

For example, the use of Japanese kana, where each mora is a syllable, means that students 

can easily learn syntax through repetition of syllabic combinations. The authors refer to 

logographic writing found in Mandarin Chinese and Japanese languages, which facilitate 

learning to read and write in these languages. Orthography of the symbols (i.e., characters) 

provide students with visual links that act semantically to improve “motor memory,” Johansson 

(2006). 
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Working memory 

Another learning mechanism is working memory. The most important of the four 

categories used to indicate where teachers should place focus on reading problems. Instruction in 

phonics (Chall & Popp, 1996, cited in Obrien, 2019) focuses on “letter and digraph.” Using 

linguistics as the approach, the focus is on the rhyming units (run, fun, sun). What is known as 

the complete language approach is also possible when the focus is on the whole unit of words, 

the sentence and paragraph, Obrien, (2019).  

What materials have been most successful in addressing learning mechanisms in my 

teaching context? I began with a “mixed bag of materials.”  Novice learners have the same need 

to meet basic levels of understanding of Japanese writing systems, SOV sentence structure, polite 

and classroom expressions, before they approach learning activities. The literature review 

provided confirmation that structured input methods are preferred over traditional language 

teaching methods,  I began to combine materials that offer structured and multisensory 

approaches to accommodate the learning difference, The multisensory and structured input 

approaches produce positive outcomes, according to Najakowska (2010), Learners with dyslexia 

are unable to use intuition to grasp concepts implicitly; however, this does not mean that teachers 

can disregard traditional methods for meeting learning objectives, can-do statements, and 

performance standards.  . 

 

Classroom Materials  

Marugoto A1 Wordbook and Irodori A1 for the novice level. Both are based on the 

CEFR/JFS Can-Do Standards. These materials are well-organized into thematic units. Colorful 

content and the use of charts and diagrams can provide visual stimulation for dyslexic students, 
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which has proven effective. Although difficult to manage, very dense materials structure, the 

Minnano Kyozai provides a wealth of content, as well. The content does require time to 

integrate, depending on the teaching context 

Included with the attached pedagogical materials is a Curriculum Grid (Appendix C). The 

tasks and activities are specifically selected to improve working memory and address other 

learning mechanisms. For example, the grid provides content descriptions and learning activities 

in different communicative modes. トピック topic：あいさつ greetings  has been selected to 

fulfill the student’s ability to perform an interpersonal activity. When the student exchanges 

greetings, they are interacting socially in the target language. The Iodori A1 combined with 

Marugoto A1 offers integrated learning materials, complete with instructions and Can-Do 

Statements that help students set goals for their language learning. The grid can be used as a 

quick view to align tasks with performance and proficiency goals. 

A lesson that accommodates students with dyslexia will include pre-assessment activities 

to allow the teacher to scaffold vocabulary and check for holes in the learners’ understanding. I 

chose an activity that challenges the student in reading and writing. They must create a list of 

nouns to place in a classroom drawing. Minnano Kyozai provides illustrations directed at 

grammatical and vocabulary knowledge. Access to graphics, charts, and diagrams in color and 

monochrome can bring positive results, affecting neuro- and physiological response. In the 

location activity, the students write words and review target location grammar, (on the desk, 

under the desk, in front of the chair). The structured lesson plan (one that shows what the teacher 

will do versus what the student will do) is not enough to accommodate students with dyslexia 

without allowing for student input and adapting teacher output. In other words, encourage 

students to draw their own picture (explanations), share lesson ideas. Vary the classroom 
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location, if possible, and be flexible in lesson planning. When referencing dyslexia inside the 

classroom (or outside), use manga to show a level of sensitivity and understanding.  

Where there may be times when a student shows signs of frustration or acts out 

frustrating behaviors, apps and activities are useful for deescalating tensions: card and board 

games, physical activity, songs, or quiet puzzles and strategy games. The Causal Model, 

suggested by Frith (1999) offers a framework that teachers can design around learning activities. 

The Causal model divides dyslexia into a three-level framework. At the biological level, there is 

limited phonological development, related to eye movements and spatial problems, which can 

also have an impact on individual behavior. At the cognitive level, there is a difference in how 

learners with dyslexia receive and process information.  The three levels of descriptions 

(biological, behavioral, cognitive) can be used as the focal points for designing pedagogical 

materials to address the impact of the learning differences caused by dyslexia.  For example, the 

biological level is related to genetics. Each level interacts with environmental factors. For 

dyslexia students learning a foreign language, this framework suggests that there are areas where 

teachers can and should focus activities and approaches for accommodations in the WL 

classroom.   

Dyslexia Classroom Observations  

     The 3D School (Dynamic, Dyslexia, Design School), located in Petal, Mississippi makes 

use of pedagogical materials specifically designed to address the needs of students with dyslexia. 

Before class begins, students attend a Dyslexia Therapy session. In the session, students are told 

what they will learn in class for the day. They have drills and even listen to reading and 

pronunciation. The students shadow the teacher’s reading of derivatives consonant suffix S, 
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almost “singing” the words. Students are expected to enroll in the school for at least three years 

before returning to their assigned school and traditional classrooms. 

    During my classroom observation of first-grader students, sound-letter combinations were 

practiced by listening to the teacher’s utterances of voiced and unvoiced sounds. The teacher 

used a picture of a triangle shape, with a horizontal line drawn beneath. Students used an 

identical picture. Each time the teacher would utter a sound, students would move a wooden coin 

upward away from the horizontal line. Then, the teacher would ask, “does the sound combination 

make a real word or silly word?” The movement helps the learner recognize when sounds 

change. 

In the third-grade class, I observed students with dyslexia learning to write essays. Here, 

the color-code system was shown in full display.  Using colored strips of paper with sentences 

written to help the learner target specific grammar. The teacher explained that she also provides 

colored pencils, used for editing.  Students are taught to write in groups to focus when others are 

speaking. By the time students are in their third year, teachers see a complete transition of 

working memory skills. The observations confirm the need for accommodations in teaching 

students with dyslexia and learning mechanisms that can be addressed with simple changes. 

Information provided by The International DYSLEX’IA Association® offers reliable 

guidance. This information also suggests that teachers and students are responsible for 

accommodating the learning needs of dyslexic students. Teachers should adapt instruction to 

address the needs. Students can be made aware of their learning difference and the ability to 

learn a foreign language. The use of Manga (for teaching Japanese) can give a difficult topic a 

positive and motivating medium. Apps for disabilities may also improve learner function in areas 

of organization, planning, and self-monitoring. 
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Conclusion 

World language teachers can gain more confidence in teaching students with dyslexia 

through understanding its impact in the classroom. Research implies that society’s perceptions of 

learning difficulties can be impacted by how teachers perceive dyslexia as a learning difference 

or learning disability. The terminology that is used enters the public perceptions.  The literature 

also suggests that different schools of thought define and characterize dyslexia based on area of 

expertise.  There is evidence to support and explain that reading comprehension, processing, and 

working memory are associated with learning mechanisms that improve or impede the dyslexic 

learner’s reading ability. Learners with dyslexia must overcome hurdles in reading, writing, and 

pronunciation impacted by biological, cognitive, and behavioral causes. Finally, classroom 

observations and teacher opinion via survey (Appendix E), combined with my own teaching 

experience, offers a convincing case for focusing pedagogical materials on accommodations that 

will improve success for students with dyslexia in the World Language classroom.   



DYSLEXIC STUDENTS AND FOREIGN LANGUAGE CLASSROOMS 15 

   
 

References 
 
Daloiso, M. (2017). Supporting learners with dyslexia in the ELT classroom. Oxford University 

Press. 
 
Engage_screenager.hu/html5/page.php?kid1=t_d9926f6b91ad2c_f6d350047303ec&kid2=t_d992
6f6b91ad2c&d1=classroom.engage.teachertraining&d2=agnesgodo&d3= 
 
Frith, U (1999). Paradoxes in the definition of dyslexia. Dyslexia, 5, 192-214 
 
Hoeft, F., McCardle, P., & Pugh, K. (2015). The Myths and Truths of Dyslexia in Different  

Writing Systems. International Dyslexia Association. The Examiner. 
 

Johansson, B. B. (2006). Cultural and linguistic influence on brain organization for language and 
 possible consequences for dyslexia: A review. Annals of dyslexia, 56(1), 13-50. 

 
Kormos, J. (2016). The second language learning processes of students with specific learning 

difficulties. Routledge. 
 

Kormos, J., Csizer, K., & Sarkadi, A. (2009). The language learning experiences of students with
 dyslexia: Lessons from an interview study. International Journal of Innovation in  

Language Learning and Teaching, 3(2), 115-130.  
 

Kormos, J., & Smith, A. M. (2012). Teaching languages to students with specific learning  
differences (Vol. 8). Multilingual matters. 
 

Martin, M. K., Wright, L. E., Perry, S., Cornett, D., Schraeder, M., & Johnson, J. T. (2016).  
Children with Developmental Verbal Dyspraxia: Changes in articulation and perceived  
resilience with intensive multimodal intervention. Child Language Teaching and  
Therapy, 32(3), 261-275. 
 

Nijakowska, J. (2010). Dyslexia in the foreign language classroom. Multilingual Matters. 
 
Oakhill, J., Cain, K., & Elbro, C. (2019). Reading comprehension and reading comprehension  

difficulties. In Reading development and difficulties (pp. 83-115). Springer, Cham. 
Schneider, E., & Crombie, M. (2012). Dyslexia and foreign language learning. David 
Fulton Publishers. 

 
Presenter, William Matsusaki, (2022, April) 日本語教室内における様々な発達障害のある学 

生への支援 "Supporting Students with Various Developmental Disabilities in the  
Japanese Language Classroom, presented at American Association of Japanese Teachers 
Spring Conference 
 
Teaching Languages to Students with Learning Challenges: The Role of Technology - 
The FLTMAG 
 

http://screenager.hu/html5/page.php?kid1=t_d9926f6b91ad2c_f6d350047303ec&kid2=t_d9926f6b91ad2c&d1=classroom.engage.teachertraining&d2=agnesgodo&d3=
http://screenager.hu/html5/page.php?kid1=t_d9926f6b91ad2c_f6d350047303ec&kid2=t_d9926f6b91ad2c&d1=classroom.engage.teachertraining&d2=agnesgodo&d3=
https://fltmag.com/teaching-languages-to-students-with-learning-challenges/
https://fltmag.com/teaching-languages-to-students-with-learning-challenges/


DYSLEXIC STUDENTS AND FOREIGN LANGUAGE CLASSROOMS 16 

   
 

Simon, C. S. (2000). Dyslexia and learning a foreign language: A personal experience. Annals of 
 Dyslexia, 50(1), 155-187. 

 
Yamada, J., Banks, A. Evidence for and characteristics of Dyslexia among Japanese  

children. Annals of Dyslexia 44, 103–119 (1994). https://doi.org/10.1007/BF02648157 
 

Yoshiko Higurashi. (2017). The actual situation of people with disabilities in American 
universities and support for people with learning disabilities in foreign language 

 classes.Japanese Language Education Practical Research, 4, 52-70. 

https://doi.org/10.1007/BF02648157


DYSLEXIC STUDENTS AND FOREIGN LANGUAGE CLASSROOMS 17 

   
 

 

Appendix A 

Reading Comprehension 

Figure 1 
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Appendix B 

Frequently Asked Questions (FAQ): Insights from research and practice 

What is dyslexia? 

Based on the literature, dyslexia is a neurological function, and the definitions vary 

theoretically. What is clear is that the neurological functions of the brain are linked to learning to 

read. Research that has studied the experiences of students reflects the impact that dyslexia has 

on language learning. Simon (2000) gives a subjective analysis of the difficulties of learning 

French as a student with dyslexia, citing problems with recognizing sound/symbol combination, 

memorization of spelling and grammar rules. The author infers that reading comprehension and 

the inability to correctly identify word groupings hinders the ability to repeat sentences. With 

weak linguistic skills that cannot be improved by immersion, the reader is unable to divide words 

in a sentence or decipher linguistic structure. The author suggests that comprehension ability can 

be improved by adjusting class size, text font, and seating arrangements. The use of a chalk or 

wipe board and gradual increase in the teacher's speech was found to be helpful in the author’s 

personal learning experience. Further suggested accommodations are the teacher’s use of the 

student’s L1 and slower speech rate to the course content.  

 
What learning areas need the most support to help dyslexic students learn foreign 
languages? 

 

Coding presents the most difficulty; because phonological coding tasks require 

phonemic awareness, sustaining auditory knowledge, repeating, and retaining vowel 

sounds. These skills present confusion for dyslexic learners. On the other hand, teaching 

syntax would be beneficial. The author infers that dyslexic student are strengthened by 
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syntactic knowledge, which improves their ability to repeat phrases that are lengthy and 

include vowel sounds, p. 168. 

How do students with dyslexia learn foreign languages with non-Latin orthographic 

systems, like Japanese? 

 The weaknesses presented by phonological problems of reading are related to 

phonological components, i.e., the ability to hold phonemes in working memory. Hoeft and 

McCardle (2015) formed a thesis on how dyslexia varies across writing systems. With 

globalization, multilinguals outnumber monolinguals (European Commission Special 

Eurobarometer, 2006). The authors focus on the influence of various writing systems from the 

multilingual dyslexic student perspective. The authors find contrasting arguments on whether 

certain orthographic differences help or hinder dyslexic language learning, based on 

neuroimaging studies. The more important question centers on how “writing systems impact 

dyslexic foreign language learners?” For example, Japanese has shallow orthography, with Kana 

(Hiragana and Katakana) having one syllable equals one sound (grapheme-sound relationship). 

As for Kanji, these are pictographs from which all learners derive meaning. The seems to be a 

basic universal principle operating in the learning to read in different writing systems The object 

of all writing systems is to convey meaning. Whether the writing systems’ visual complexity 

helps or hinders language learning varies based on how dyslexia is defined. Therefore, the 

research does not provide definitive answers. 

I have a student with dyslexia in my classroom, where do I start? 

 There are three resources that have are useful for accommodating dyslexic language 

learners in the foreign language classroom. These are listed below and include standards for 

assessing student performance: 
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• Marugoto https://www.marugoto.org/en/ 

• Marugoto Can-Do and Minnano Kyozai or Japan Foundation Standard (JFS) 

https://jfstandard.jp/cando/top/ja/render.do?_ga=2.109487052.894603203.165772

4530-1490642106.1657724530    

• https://www.irodori.jpf.go.jp/en/  

• https://minnanokyozai.jp/kyozai/top/en/render.do 

 

https://jfstandard.jp/cando/top/ja/render.do?_ga=2.109487052.894603203.1657724530-1490642106.1657724530
https://jfstandard.jp/cando/top/ja/render.do?_ga=2.109487052.894603203.1657724530-1490642106.1657724530
https://www.irodori.jpf.go.jp/en/
https://minnanokyozai.jp/kyozai/top/en/render.do
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Appendix C  

Curriculum Grid Example 
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The Curriculum Guide format is included in the MAFLT Experiential Model Design   

    The above grid is included in the pedagogical materials located in Google Drive. 

Appendix D 

Questionnaire and Survey Results   

Although the Survey Questionnaire yields answers from only four 

respondents, it is not enough to reveal common significance levels (i.e., 0.10, or 

one out of 10); but there are qualitative inferences that can be made based on the 

answers. The Questionnaire can be accessed here: The five questions listed below 

reveal teacher (and public) perceptions about accommodating students with   

dyslexia, studying foreign languages, studying foreign language 
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 Additionally, the responents believe that there would be a steep adjustment for teachers 

and students with dyslexia in the classroom.  The data shows that they believe that it would be 

worth the learning curve. As for considering accommodations in the foreign language classroom, 

the respondents agree that curriculum adjustments rank as the most important. The complete 

questionnaire is available for review in pdf format in TEAMS and Google Drive.    
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 Appendix E  

Apps for Learning Difficulties 

Apps 
Planning & Prioritization Figuring out how much time a task takes, 

setting priorities 
 

Organization 
 

Keeping things physically in order, 
remembering directions 

 
Task Initiation Beginning tasks on time, identifying tasks, 

Starting a task 
Impulse Control Thinking before acting, selecting activities, 

Trouble paying attention 
 

The apps represented in the spirals may be accessible at cost. Please search Google for Assistive Tech. 
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Self-Monitoring 
 

Timer, Scheduling, Homework, 
Reminder, Calendar, Diary, Self-reflection 
 

Flexible Thinking Annotation, Note-taking, Flash Card, 
Brainstorming  
 

Working Memory Brainstorming, Social Script, Social Skills, 
Coding 

 
Emotional Control Social Skills, Social Script, Behavior 

Management, Behavior Tracking, Self-
Management, Emotional Awareness 
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